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8. PUPIL ASSESSMENT

Pupil assessment is divided into assessment during the course of studies and final assessment.
The two perform different roles.

8.1 ASSESSMENT DURING THE COURSE OF STUDIES

Task of assessment

The tasks of assessment during the course of studies are to guide and encourage studying
and to depict how well the pupil has met the objectives established for growth and
learning, It is the task of assessment to help the pupil form a realistic image of his or her
learning and development, and thus to support the pupil’s personality growth, too.

Principles of assessment

Assessment during the course of studies must be truthful and based on a diversity of
evidence. The assesstent is to address the pupil’s learning and progress in the different
areas of learning. The assessment takes into account its own role in the learning process.
Pupil assessment forms a whole, in which ongoing feedback from the teacher plays an
important part. With the help of assessment, the teacher guides the pupils in becoming
aware of their thinking and action and helps them understand what they are learning,
'The pupil’s progress, work skills, and behaviour are assessed in relation to the curriculum’s
objectives and descriptions of good performance.

The description of good petformance and the final evaluation’s criteria specify; on a
national basis, the knowledge and skill levels that constitute the basis of pupil assessment. When
numetical grading is used, the desctiption of good performance determines the level for a grade
of cight (8). In verbal assessment, the description helps the teacher assess the pupil’s progress
and forms the basis of assessment when describing how the pupil has met the objectives. The
description has been drafted to condude the treatment of each subject in this national core
curriculum, and corresponds to a transition peint in the distribution of lesson hours.

The curriculum is to define the general and subject-specific objectives of assessment.
The pupil and his or her parent or other guardian are to be informed in advance about the
grounds for assessment and, upon request, are to receive an explanation afterwards of how
those grounds have been applied in the assessment.

Subjects, subject groups, and behaviour are evaluated numerically, by verbal summa-
ries, or a combination of the two. The grade depicts the level of performance. With verbal
assessment the teacher can also depict the pupil’s progress and learning process. In assess-
ment in core subjects, the report is to employ grades by the eighth school year at the latest.
If the pupil completes all studies in some core subject before that, grades are to be used in
the school year report in the school year when studies in the subject in question ended.
When using verbal assessment, the school year repott is to state whether the pupil has met
the objectives for the school year acceptably. Decisions respecting assessment of optional
subjects are taken in the curriculum.



In addition to the school year reports, the pupil and his or her parent or other
guardian are to be given assessment feedback adequately and in a diverse manner. Informa-
tion is to be provided about the pupil’s progress and strengths, as well as those areas of
learning that need improvement. Assessment feedback can be provided by intermediate
reports, different types of notices, assessment discussions, or othet means.

Progress in studies from grade o grade

Section 11 of the Basic Education Decree defines the principles for progress in studies, and
for promotion from one grade to the next. The national core curriculum fulfils the decree.
The local curriculum particularizes practices for retention in the grade.

A pupil is promoted to the next grade if he or she acceptably completes all studies in
the different subjects or subject groups in the syllabus for that grade and specified in the
local curriculum.

Pupils may also be promoted to the next grade level, even when they have failing
grades, if they are judged to be able to cope with the next school yeat’s studies acceptably.

A pupil may be retained in 2 grade if he or she has had a failing performance in one or
more subjects or subject groups in the syllabus for that grade. The pupil is to be reserved
an opportunity, without participating in instruction, to demonstrate that he or she has
achieved an acceptable level of knowledge and skills. One or more such opportunities
may be provided during the school year or when the year’s schoolwork is completed, in a
manner to be decided upon in the curriculum.

If the performance opportunity is provided when the schoolwork is over for the year,
a conditional decision for retention may be taken. The decision mentions those areas of
the syllabus for the grade, in which acceptable performance in a separate examination will
constitute the prerequisite for promotion from the grade. The separate examination may
contain a diversity of demonstration opportunities.

A pupil may also be retained in a grade without having had failing performances, if
retention is to be considered appropriate from the standpoint of the pupil’s general success
in school. In this case the pupil’s parent or other guardian must be reserved an opportunity
to be heard before the decision is taken.

The performances of a student who is being retained are nullified.

PUPIL ASSESSMENT

Progress in studies according fo a personal study programme

If, in accordance with Section 11, paragraph 3 of the Basic Education Decree, it has

been decided in the curriculum that a pupil will progress according to a personal study
progtamme, rather than a grade-by-grade syllabus, the curticulum is to specify the knowl-
edge and skills that will serve as prerequisites for the commencement of study in each
study module. Under the Basic Education Decree, a pupil studying according to a petsonal
study programme is promoted to the next grade when the schoolwork is completed for

the school year. The pupil may be retained in a grade only on the basis of generally poor

performance in school.
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A pupil is considered a ninth-grade pupil until he or she either completes the entire
basic education syllabus and receives a basic education certificate, or reaches the age limit
for compulsory education and resigns from school.

Subijects to be assessed

Except for the environmental-and-natural-studies subject group, all basic education subjects
are assessed separately. In the first through fourth grades, environmental and natural studies
is assessed as one module. In the fifth and sixth grades, biology and geography are assessed
as one module, as are physics and chemistry. In the seventh through ninth grades, biology,
geography, physics, chemistry, and health education are each assessed separately.

Assessment of work skills

The assessment of work skills represents part of the assessment of the pupil’s leatning skills.
The objectives established in the different subjects constitute the basis of the work skills
assessment, which is directed at the pupil’s skills in planning, regulating, implementing,
and assessing his or her work. The assessment also considers how responsibly the pupil
works, and how he or she functions in cooperation with others. The work skills assessment
forms a part of the subject assessment. Work skills may also be assessed separately.

Behavioural assessment

Behavioural assessment is directed at how the pupil takes other people and the environ-
ment into consideration and observes rules. All the teachers who have taught the pupil
assess his or her behaviour. Objectives for the pupil’s behaviour are to be established in the
local curriculum. In setting the behavioural goals, the school’s educational objectives are
taken into account.

Self-assessment by the pupil

One task of basic education is to develop the pupil’s capability for self-assessment. The
purpose of developing self-assessment skills is to suppott the growth of the pupil’s self-
knowledge and the development of his or her study skills. The objective is to reinforce
the pupil’s self-esteem, favourable self-image as a learner, and sense of involvement. With
the development of self-assessment skills, the pupils also learn to be aware of their own
progress and learning objectives, establish objectives for their studies themselves, and regu-
late their learning processes.

In order to develop their self-assessment skills, the pupils are to be guided in exam-
ining their learning processes and assessing their skills in learning and wotking. This
requires giving the pupils regular feedback about their work. They are to be guided and
encouraged in assessing their learning and performance in a diverse manner.



Assessment of pupils needing special support

The learning difficulties of a pupil who has not been enrolled in or transferred into special
needs education are to be taken into consideration in the pupil’s assessment. In making
that assessment, methods are to be used by which the pupil is capable of demonstrating his
or her performance as well as possible,

The principles for assessment of a pupil who has been enrolled in or transferred into
special needs education are defined in the individual educational plan (IEP).

If it has been decided in the IEP that the pupil will study according to the general basic
education curriculum, the pupil’s performances will be assessed in relation to the general
syllabus’s objectives and descriptions of good petformance.

If it has been decided in the IEP that the pupil will study according to an individualized
syllabus in one or more subjects, the pupil’s performances will be assessed on the basis of
the objectives established for him or her personally and defined in the IEP. In this case,
the pupil’s performance is not assessed in relation to the descriptions of good performance
given in the national core curriculum. In accordance with the individualized syllabi, verbal
assessment may be used for the subjects studied in all grades.

Assessment of a pupil within the sphere of extended compulsory education is based
on the general curriculum for basic education, ot on individualized syllabi, depending on
what has been decided in the IEP.

Assessment of a pupil whose instruction has been organized by activity area is based on
the individualized objectives established in the IER. The assessment of the pupil is directed
at progtess by activity area, The activity areas to be assessed are motor coordination,
language and communication, social skills, skills in daily functions, and cognitive skills,
The assessment is to be founded on the pupil’s growth and learning process, and on its
starting points and objectives. In assessing learning, allowances are to be made for the
learning impediments created by the pupil’s disability or disorder.

Assessment of immigrant pupils

Assessment of immigrant pupils in the different subjects takes account of the pupil’s
background and gradually improving skill in Finnish or Swedish. The assessment of the
pupil is to use diversified, flexible assessment methods that are adapted to the pupil’s
situation, so that he or she is able to demonstrate his or her performance regardless of
possible deficiencies in Finnish- or Swedish-language skills. Assessment of immigrant
pupils may be verbal throughout basic education, with the exception of the final
assessment.
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8.2 FINAL ASSESSMENT

Task of assessment

The task of the final assessment is to define how well, at the conclusion of his or her studies,
the pupil has achieved the objectives of the basic education syllabus in the different subjects.

Principles of assessment

The final assessment must be nationally comparable and treat the pupils equally. In each
core subject, the final grade is to be based on the pupil’s performance in the final phase
of basic education — that is, in the eighth and ninth grades. Criteria for final assessment
in basic education have been prepared for all core subjects. The pupil’s performance is
assessed with those criteria, on the basis of diverse evidence.

If study of a core subject ends before the final phase of basic education, the pupil’s
performance is assessed according to the final-assessment criteria for the subject in question.

The final-assessment criteria define the level of knowledge and skill needed for a grade
of eight (8). The criteria have been drafted so that the pupil receives that grade if, on average,
he or she demonstrates the performance level required by the criteria for the subject: failing
to meet some criteria can be compensated for by surpassing the standard of other criteria.

The pupil has acquired the knowledge and skills required in basic education
adequately, earning a grade of five (5), if he or she is able to demonstrate to some degree
the performance level tequired by the criteria.

In the final assessment, the assessment of work skills is incorporated into the grade
for the subject.

If it has been decided in the IEP that the pupil will study according to an individual-
ized syllabus in one or more subjects, the pupil’s performances will be assessed on the basis
of the objectives established for him or her personally and defined in the IEP. In this case,
the pupil’s performance is not assessed in relation to the final-assessment criteria defined in
the national core curriculum.

The final assessment of a pupil whose instruction has been organized by activity area

is based on the objectives established in the IEP.



Subijects to be assessed

In the final phase of basic education, the core subjects to be graded numerically are mother
tongue and literature, the first and second national languages, mathematics, physics, chem-
istry, biology, geography, health education, religion or ethics, history, social studies, music,
visual arts, crafts, physical education, and home econemics.

In mother tongue and literature, the syllabi mentioned in section 7.2 are assessed. The
pupil studies one or two of these syllabi. If the pupil has changed syllabi for mother tongue
and literature, the second national language, or foreign languages, the final assessment is
directed at the syllabus that he or she has last studied. The same procedure is followed if
the pupil has switched from religion to ethics, or vice versa.

Those optional subjects that form an integrated syllabus of at least two weekly lessons
per year are graded.

Optional subjects involving fewer than two weekly lessons per year, or modules
consisting of such syllabi, are assessed verbally. If an optional subject assessed verbally is
viewed as specialization studies in a core subject, petformance in that optional subject may
raise the grade for the core subject in question.
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8.3 CERTIFICATES AND REPORTS

Pupil certificates and reports are public documents. If they contain information relevant to
verbal assessment of the pupil’s personal attributes, however, they are to be kept confidential
to that extent, and can be given only to the pupil and his or her parent or other guardian.

Certificates and reporis used in the course of basic education

The certificates and reports used during basic education are as follows:
* school year reports

* intermediate reports

* certificates of resignation,

The pupil is to be given a school year report at the end of the school year. During the school
year, the school may also issue intermediate reports. When unit instruction is being employed,
a unit report, issued at the end of the unit, may function as an intermediate report. The unit
reports given in the course of a school year can together form the school year report.

A certificate of resignation is issued to a pupil who resigns from a school or transfers
to another school, or who has not completed compulsory education in the allotted time.
The lesson-hour distribution observed by the school, and an explanation of the possible
emphases of instruction, are to be appended to the certificate. No assessment of behaviour
is noted in the resignation certificate. A separate resignation cettificate need not be issued if
the pupil is transferting to another school maintained by the same education provider.

The names of the education provider, school, and pupil are included in the report or
certificate, as ate the type of certificate or report, the pupil’s personal identification numbert, the
date of the document’s issuance, the principal’s sighature, the assessment of the pupil’s behav-
iour, the pupil’s study programme, and the assessment of how the pupil has met the objectives.
If work skills are being assessed separately, that assessment is noted, too. In school year reports,
information regarding promotion or possible retention is also noted. When grading is used,
the certificate or report makes note of the grading scale conforming to Section 10 of the Basic
Education Decree. The document must include a notation that it conforms to the national core
curriculum approved by the Finnish National Board of Education on 16 January 2004. The
education provider decides on the outward appearance of certificates and reports.

If the pupil receives instruction in his or her own religion, and that instruction has
been given by a provider of basic education, the assessment he or she has received is noted
in the report or certificate. Any grade that may have been received in respect of instruction
given by a religious congregation is not noted.

If in the course of a school year at least half of the pupil’s lessons have been taught in
a language other than the school’s language of instruction, the certificate or report must
mention that other language, and the subjects taught in it.

If it has been decided in an IEP that the pupil will study according to individualized
syllabi, both the grades and verbal assessments are to be marked with an asterisk. The certificate
or report’s “Further information” section is to include mention of the fact that the pupil has
studied the subjects so marked in accordance with individualized syllabi specified in an IEP.



Basic education cerfificate

A basic education certificate is issued at the end of basic education to a pupil whose
performance in all graded subjects has been at least adequate.

The information noted on the basic education certificate is the same as that noted
on certificates and reports used in the course of basic education, with the following excep-
tions. The pupil’s full name and personal identification number, the principal’s signature,
and the grades (5-10) and corresponding verbal explanations (adequate-excellent} in core
subjects and graded optional subjects. In the case of subjects in which there are multiple
syllabi {mother tongue and literature, second national language, foreign languages, and
religion), the syllabus completed is noted. With respect to visual arts, crafts, and physical
education, the extent of the subjects studied by the pupil is indicated on the certificate in
terms of weekly lessons per year. The extent of studies in visual arts, crafts and physical
education is noted beginning in the fifth grade, The basic education certificate must
mention that the pupil’s study programme has included guidance and counselling activities
and the introduction to working life. No assessment of the pupil’s work skills and behav-
iour is noted on the basic education certificate.

All optional subjects connected to core subjects are noted in the basic education
certificate immediately below the core subject in question. For graded optional subjects,
the subject’s name, the number of weekly lessons per year, and the grade given are noted.
The notation “optional studies™ is to be entered next to the name of an optional subject
receiving verbal assessment, and is to be followed by the total number of weekly lessons
per year for all subjects that are receiving verbal assessment and are connected to the core
subject in question, and then by the notation "pass”.

Those foreign languages studied as optional subjects, and other optional subjects that
have no connection to any core subject, are noted in the basic education certificate under
the heading "Other optional subjects”. The subject’s name, number of weekly lessons per
year, possible syllabus, and assessment, whether by grade or the notation "pass”, are given.

If the pupil transfers from one optional subject to another, the names of the subjects,
and the number of weekly lessons per year taken in each, are noted on the basic education
certificate. Under the optional subject left uncompleted, the notation "attended” is to be
entered. With respect to the new optional subject, either the grade or the notation “pass” is
to be entered, depending on the number of weekly lessons per year.

If the pupil’s parent or other guardian requests in writing that a grade not be entered
in the basic education cettificate in the case of a language to be studied as an optional
subject, the grade is omitted and the notation *pass” is entered. The second national
language is taught as a core subject, however, and is subject to a grade.

The basic education certificate may include attachments, such as an assessment of
the pupil’s behaviour and work skills, or a verbal assessment respecting optional subjects
involving fewer than two weekly lessons per year. Every attachment is to include the pupil’s
identification information. Attachments to the basic education certificate are not to be
mentioned in the basic education certificate itself.
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If the pupil receives instruction in his or her own religion, and that instruction has
been given by a provider of basic education, the assessment he or she has received is noted
in the basic education cettificate. Any grade that may have been received in respect of
instruction given by a religious congregation is not noted.

The basic education certificate is to make note of a subject’s language of instruction if
at least half of the lessons in the subject have been taught, in the final phase of basic educa-
tion, in a language other than the school’s language of instruction.

If the pupil is studying according to individualized syllabi, the final assessment may be
verbal, too. In the subjects in question, grading can however also be used in the basic educa-
tion certificate. Both the grade and the verbal assessment are marked with an asterisk, The
certificate’s "Further information” section is to include mention of the fact that the pupil has
studied the subjects so marked in accordance with individualized syllabi specified in an IEP.
Final assessment of a pupil whose instruction has been organized by activity area is verbal.

When needed in applying for further studies, a ninth-grade pupil is to be issued an
intermediate report in which his or her performance is assessed on the same basis as in the
basic education certificate.

Other certificotes

The other certificates used in basic education are as follows:

* the certificate for completion of a basic education subject syllabus
* the certificate for partial completion of the basic education syllabus
* the certificate for completion of the basic education syllabus

If the pupil has completed the syllabus for a basic education subject by means of a special
examination, he or she is given a certificate for completion of a basic education subject
syllabus. The certificate is to state the completed subject and syllabus. Performances in
more than one subject may be noted on the same certficate. If the pupil has completed a
portion of the basic education syllabus, such as a grade’s syllabus, he or she receives a cer-
tificate for partial completion of the basic education syllabus. If the entire basic education
syllabus has been completed in a special examination, a cettificate for completion of the
basic education syllabus is issued.

The general information noted on these certificates is the same as that on the basic
education certificate. The subject’s name and possible syllabus, as well as the grade for
the subject, are noted for each subject completed. The extent of core subjects’ instruction
in weekly lessons per year is not noted. A pupil subject to compulsory education must
complete all core subjects acceptably in order to receive a certificate for completion of the
basic education syllabus.
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9.1. INSTRUCTION IN A FOREIGN LANGUAGE AND LANGUAGE-
IMMERSION INSTRUCTION IN THE NATIONAL LANGUAGES

In instruction in the different subjects, it is also possible to use a language other than the
school’s language of instruction, in which case the language is also an instrument for
learning the contents of the different subjects, as opposed to being simply the object of
the instruction and learning. In this case, one generally speaks of instruction in a foreign
language or language-immersion instruction. The education provider decides on the
designation. The central objective is that the pupils be able to acquire a firmer language
proficiency than in lessons reserved for the language in normal instruction. In mother-
tongue-and-literature instruction, the school’s language of instruction is used.

Instruction given in the school’s language of instruction, and instruction given in
a foreign language or the language-immersion language form an integrated whole.
The objectives and contents of the different subjects are the same as in instruction in
Finnish or Swedish. Regardless of how extensive the instruction in a foreign language
or language immersion is, the pupil is fo achieve such a language proficiency in the
school’s language of instruction and in the foreign or language-immersion language that
the objectives of the different subjects can be attained. The curriculum is to specify what
subjects, and how much of their insiruction, are to be taught in the foreign language or
the language-immersion language. Curricula for mother tongue and literature and for the
foreign or language-immersion language are drafted in cooperation with the teachers, so
that all the contents of mother tongue and literature are covered and the objectives are
attainable.

GRADES 1-9

OBJECTIVES

Foreign language or language-immersion language

Objectives in the foreign language or the language-immersion language are adapted to the
extent of the foreign language instruction or the language immersion. As a minimum, the
objectives specify what sort of level is sought, in the course of basic education, in listening-
and reading-comprehension skills, speaking, writing, and cultural skills. If some pupils
speak the foreign or language-immersion language in question as their native language,
mote demanding objectives are specified for them than for pupils who speak the school’s
language of instruction as their mother tongue.

Mother tongue and literature (Finnish or Swedish language)

Regardless of whether the number of lessons in mother tongue and literature is reduced,
within the limits allowed by Government Decree 1435/2001 (Section 8, paragraph 1), the
same objectives are to be met in mother-tongue-and-literature instruction throughout the
period of basic education as in those schools in which all the instruction is provided in the
school’s language of instruction.



CORE CONTENTS
Foreign language or language-immersion language

The education provider specifies the contents so as to correspond to the objectives, and
decides in which language pupils will first be raught to read and write. The curriculum
specifies what subject areas that support the study of the different subjects will be taught in

the foreign-language or language-immersion language.

Mother tongue and literature (Finnish or Swedish language)

There may be a transfer of learning between instruction in mother tongue and literature,
on the one hand, and instruction in the foreign ot language-immersion language on the
other — especially when a great number of lessons are taught in the foreign or language-
immersion language, and the instruction starts early. The degree of transfer of learning
varies from one content area to another. A list follows of the areas in which transfer

of learning is slight and special care must be taken so that the pupils receive adequate
instruction in the school’s language of instruction.

Interaction skills

* narrating and explaining, presenting and defending one’s opinion, doing business,
formulating questions, taking a turn in a conversation, practising courtesy and listening

* timing and dimensioning one’s turn to speak, choosing the form of language, procedure
in conflict situations and benefiting from differing opinions, giving and receiving feedback

* processing what one has heard, seen, experienced, and read, with the aid of
improvisation, parration, play, and drama

Reading and writing

* correspondence between letter and sound; breaking down speech into words, syllables,
and sounds; writing words properly in terms of sound-letter correspondence

* spelling at the word and sentence level

= proper and common nouns, capital and lower-case initial letters

* compound words and use of the hyphen

* use and notation of numerals

* use of punctuation, combining clauses

* introduction to written and standard spoken language

*+ production of texts based on one’s own day-to-day experiences, observations, opinions,
and imagination

Text comprehension

* focused, literal, inferendal, and evaluative listening; listening for comprehension

* distinguishing important matters from details; note-taking, drawing conclusions;
evaluating what one has read

* viewpoints, values, and attitudes concealed in specch, writing, and illustrations
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summarizing text content; recognizing and analysing opinion material and a writer’s
objectives and techniques, and evaluating these elements from the standpoint of
reliability; comparison of texts from different perspectives

genres of text

interptetation and study of literary texts

Knowledge of language, literature, and other culture

diversified introduction to literature and ample reading of various texts

main stylistic breakdown of texts

analysis of fictional structures

literary discussion, in conjunction with which concepts of principal character, setting,
and plot; connecting what one has read with one’s own life, and with what one has
already heard and seen

reading, listening to, and treating the class’ core complete works and shorter texts, as
well as optional books

main concepts of literature and their application

creating a foundation for a general literary education: main works and their authors,
Kalevala, the folk tradition, and the main historical periods of Finnish literature

basic knowledge of the Finnish and global language situation; conception of linguistic
democracy and the importance of one’s native language

situational, social, and geographic variation in the Finnish language; examination of
one’s own ways of expression

history of the Finnish language

Information acquisition skills

analysing non-fictional texts

using a library and retrieving information from data networks; obtaining information
from different types of sources

learning how to take notes and make simple source notations; selecting and grouping
materials, and developing them into a presentation

Preparing compositions and oral presentations

explaining and depicting a familiar thing; narration with plot, assembly of information
acquired; expressing and justifying an opinion

defining the objectives of one’s work and texts; regularizing one’s text-creation process
systematic enrichment of vocabulary; diversification of techniques of expression
practising typical methods of analysis; strengthening skills with sequencing, beginning,
and ending

directing texts at different target groups and writing for a variety of communication
media, by hand and utilizing information technology

production of fiction that creates new worlds and depicts one’s own experiences and
viewpoints



* standard spoken language and a courteous manner of expression and communication
that takes the listener into consideration
¢ regularization of spelling and development of a sense of clause and sentence in written

language
* writing vatious genres of text

Tasks and structure of language

* conceptual and grammatical classification of words; weighing the form and meaning
of words

* parts of speech and word inflection; grouping of prototypical words into main classes

* semantic task of cases and verb tenses

= sentence analysis

* structural, stylistic, and vocabulary features of texts

* basic concepts of the structure of Finnish

ASSESSMENT

Assessment must give the teachet, pupil, and parents or guardians adequate information
about the pupil’s language proficiency in relation to the given objectives. Growth in
comprehension of a foreign or immersion language is to be monitored, especially when
instruction in the foreign language or immersion language begins in other subjects.

The development of skills in mother tongue and literature requires close monitoring
throughout the course of basic education, Assessment in mother tongue and literature
must make allowance for the fact that attainment of the objectives may at first be delayed
if the pupil learns to read in the foreign or immersion language first. The descriptions of
good performance drafted for the end of the second and fifth grades in mother tongue and
literature do not need to be used as a basis of assessment, but the final assessment must be
based on the criteria for a grade of eight.

Assessment in the other subjects adheres to the general grounds for assessment in
basic education regardless of what language those subjects have been taught in.
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9.2 INTERNATIONAL LANGUAGE SCHOOLS

The national core curriculum for international language skills will be decided upon
separately, in conjunction with the amendment of licences to provide education.

9.3 STEINER-PEDAGOGICAL INSTRUCTION

In Steiner-pedagogical instruction, this national core curriculum for basic education is
adhered to with the following exceptions.

In the curriculum, the objectives and contents of subjects may be distributed across
different grades in such a way as to diverge from the segments, defined in the national core
curriculum, that fall between transition points in the distribution of lesson hours.

Pupil assessment in the course of studies does not need to adhere to the descriptions
of good performance specified for the subjects’ transition points in the national core
curriculum. Apart from this, the stipulations of the core curriculum are observed both in
pupil assessment in the course of studies, and in the pupil’s final assessment. In the final
assessment, grades are to be based on the subject-by-subject criteria for final assessment
that are specified in the core curriculum.

The education providet is to explain to the pupil and his ot her parent or other
guardian the philosophical and pedagogical principles of Steiner pedagogy.
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APPENDIX 1
Lstter models, numbers, and punctuation marks
Letter models by Toivo Heiskanen and Liisa Uusitalo
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APPENDIX 2
The Language Proficiency Scale

The Language Proficiency Scale is a Finnish application of the scales

included in the Council of Europe’s Common European
Framework of Reference for language learning, teaching and assessment.

Limited communication in the most familiar situations

Proficiency level Al

Listening comprehension Speaking

Al1.1 | First * Can understand a very limited  * Can answer simple questions about
stageof  number of the most common personal details in short sentences. Inter-
elementary words and phrases (greetings, action relies on. the conversational part-
proficiency names, numbers, requests) in eve-  ner and the speaker may need to resort

ryday contexts. to his’her mother tongue or gestures.

* Can only understand the most ~ ® Speech may contain frequent long

elementary language material pauses, repetitions and breakdowns.

despite efforts. * Pronunciation may cause major

* Requires very significant help:  problems of understanding.

repetition, pointing, translation.  « Cap ysea very limited basic vocabulary
and some standard memorised phrases.
* Cannot express him/hetself freely,
bu the few formulaic utrerances that
hefshe can manage may be relatively
free of mistakes.

A1.2 | Developing * Can understand a limited ¢ Can communicate some immediate
elementary number of words, short sentences, needs in a limited manner and ask
proficiency questions and requests of a per- and answer in dialogues about basic

sonal or immediate nature.

¢ Struggles to understand even
simple utterances without explicit
contextual cues.

¢ Requires significant help: slower
speech, repetition, pointing and
translation.

personal details. Requires frequent
help from the convetsational partner.

= Speech contains pauses and othet
breaks.

¢ Pronunciation may often cause
misunderstandings.

 Can use a very limited basic vocab-
ulary, some contextual expressions
and some elements of basic grammar.

* A very wide vatiety of errots occut
even in elementary free speech.
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Reading comprehension Writing

e Is familiar with the alphabet, but * Can communicate immediate
understands little of the text. needs using very brief expressions.

* Recognises a small number of * Can write the language’s alphabets
familiar words and short phrases and and numbers in letters, write down
can tie these in with pictures. his/her basic personal details and write
» Has a very limited ability to some familiar words and phrases.
understand an unfamiliar word even * Can use a number of isolated

in very predictable contexts. words and phrases.

* Cannot express him/herself freely,
but can write a few words and
expressions accurately.

* Can understand names, signs and
other very short and simple texts
related to immediate needs.

* Can identify specific information
in simple text, provided he/she can
reread it as required.

* Has a limited ability to under-
stand an unfamiliar word even in
very predictable contexts.

¢ Can communicate immediate
needs in brief sentences.

* Can write a few sentences and
phrases about him/herself and
his/her immediate circle (such as
answets to questions or notes).

* Can use some basic words and

phrases and write very simple main
clauses.

* Memorized phrases may be writ-
ten accurately, but prone to a very
wide variety of errors even in the
most clementary free writing,
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Proficiency level Al

Limited communication in the most familiar situations

Listening comprehension

Speaking

Al.3

Functional
elementary
proficiency

 Can understand simple utter-
ances (personal questions and
everyday instructions, requests and
warnings) in routine discussions
with suppott from context.

¢ Can follow simple discussions
related to concrete situations or
personal expetiences.

= Can only understand even sim-
ple messages if delivered in stand-
ard dialect, at a slower than normal

rate and addressed to him/her
personally.

¢ Can bricfly describe him/herself
and his/her immediate circle. Can
manage in the most straightforward
dialogues and service situations.
Sometimes requires help from the
conversational partner.

* Can express him/herself fluenty
in the most familiar sequences, but
pauses and breaks are very evident in
other sections of speech.

* Pronunciation may sometimes
cause misunderstandings.

¢ Can use a limited number of short
memorised expressions, the most
essential vocabulary and basic sen-
tence structures.

¢ Plenty of basic grammatical errors
occur frequently even in elementary

speech.




Reading comprehension

Writing

* Can read familiar and some unfa-
miliar words. Can undetstand very
short messages dealing with every-
day life and routine events or giving
simple instructions.

* Can locate specific information
required in a short text (postcards,
weather forecasts).

* Reading and understanding of

even brief passages of text is very
slow.

* Can manage to write in the most
familiat, easily predictable situa-
tions related to everyday needs and
experiences.

* Can write simple messages (simple
postcards, personal details, simple
dictation).

= Can use the most common
wotds and expressions related to
personal life or concrete needs.
Can write a few sentences consist-
ing of single clauses.

= Prone to a variety of errors even in

elementary free writing.
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Proficiency level A2 Basic needs for immediate social inferaction and brief narration

Listening comprehension

Speaking

First stage
of basic

proficiency

* Can understand simple speech
or follow discussions about topics
of immediate personal relevance.

¢ Can understand the main con-
tent of brief and simple discus-
sions and messages of personal
interest (instructions, announce-
ments) and follow changes of
topic on the TV news.

* Can only understand even sim-
ple messages if deliveted at normal
speed in clear standard dialect, and
may often have to ask for repeti-
tion.

e Can describe his/her immediate
circle in a few short sentences. Can
handle simple social exchanges and
the most common service situations.
Can initiate and close brief dialogues,
but can rarely maintain a longer con-
versation.

* Can produce some familiar
sequences fluencly, but pauses and
false starts are frequent and very
evident.

* Pronunciation is understandable,
although a foreign accent is very
evident and mispronunciations may
cause occasional misunderstandings.

* Commands easily predictable
vocabulary and many of the most
essential structures (such as past
tenses and connectors).

* Masters the most basic grammar
in elementary free speech, but still
makes many errors even in basic
structures.




Reading comprehension

‘Wiriting

® Can understand simple texts con-
taining the most common vocabu-
lary (personal letters, brief news
items, everyday user instructions).

* Can understand the main points
and some details of a few paragraphs
of text. Can locate and compare spe-
cific information and can draw very
simple inferences based on contexc.
* Reading and understanding of
even brief passages of text is slow.

* Can manage in the most routine
everyday situations in writing,

® Can write brief, simple messages
(personal letters, notes}), which

are related to everyday needs, and
simple, enumerated descriptions of
very familiar topics (real or imagi-
nary people, events, personal or
family plans).

* Can use concrete voczbulary
related to basic needs, basic tenses
and co-ordinate sentences joined by
simple connectors (and, but).

= Can write the most simple words
and structures with reasonable accu-
racy, but makes frequent basic errors
(tenses, inflection) and uses many
awkward expressions in free writing.
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Proficiency level A2 Basic needs for immediate social interaction and brief narration

Listening comprehension Speaking
A2.2 | Developing * Can understand enough tobe  * Can give 2 small, enumerated descrip-
basic profi- able to meet the needs of acon-  tion of his/her immediate circle and its
clency crete type. Can form a very rough  everyday aspects. Can take part in rou-
idea of the main points of clear tine discussions about personal details or

factual speech.

¢ Can generally recognise the topic
of discussion around him/her. Can
understand everyday vocabulary

and a very limited number of idi-
oms in contextual speech dealing
with familiar or general topics.

¢ Can only understand even a
simple message if delivered in clear
and slow standard dialect. May
have to ask for repetition quite
often.

interests. May need help in conversation
and may avoid certain themes.

= Speech is sometimes fuent, but dif-
ferent types of breaks are very evident.
¢ Pronunciation is intelligible, even
if a foreign accent is evident and mis-
pronunciations occur.

¢ Has a fairly good command of
high-frequency everyday vocabulary
and some idiomatic expressions. Can
use several simple and also a few more
demanding structures.

= More extended free speech contains
plenty of basic mistakes (such as verb

tenses), which may sometimes impair
understanding.




Reading comprehension

‘Wiiting

* Can understand the main points
and some details of messages con-
sisting of a few paragraphs in fairly
demanding everyday contexts
(advertisements, letters, menus,
timetables) and factual texts (user
instructions, brief news items).

* Can acquire easily predictable new
information about familiar topics
from a few paragraphs of clearly
structured text. Can infer meanings
of unfamiliar words based on their

form and context.

* Will often need rereading and
reference material to understand a

text passage.

* Can manage in routine everyday
situations in writing.

* Can write a very short, simple
description of events, past actions
and personal experiences or everyday
things in his/her living environment
(brief letters, notes, applications,
telephone messages).

* Commands basic everyday vocab-

ulary, structutes and the most com-
mon cohesive devices.

* Can write simple words and struc-
tures accurately, but makes mistakes

in less common structutes and forms
and uses awkward expressions.
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Proficiency level Bl  Dealing with everyday life

Listening comprehension

Speaking

Functional * Can understand the main points

basic profi- and key details of speech dealing

clency with themes regularly encountered
in school, work or leisure, includ-
ing brief narration. Can catch the
main points of the radio news, in
films, on TV programmes and on
clear telephone messages.
¢ Can follow speech based on
shared experience or general
knowledge. Can understand high-
frequency vocabulary and a limited
number of idioms,

* Can only understand longer
messages if delivered in standard
dialect, which is slower and clearer
than normal. May have to ask for
repetition from time to time.

* Can describe familiar things in
some detail. Can handle the most
common everyday situations and
informal exchanges in the language
area. Can communicate topics of
petsonal relevance even in slightly
more demanding situations. Sustained
presentations or abstract topics cause
obvious difficulties.

* Can keep up intelligible speech,
even if pauses and hesitation occur in
longer sequences.

* Pronunciation is clearly intelligible,
even if a foreign accent is sometimes
evident and mispronunciations occur
to some extent.

* Can use relatively extensive every-
day vocabulary and some high-fre-
quency phrases and idioms. Can use a
variety of different structures.

¢ GGrammatical errors are common in
longer sequences of free speech (such
as missing articles and suffixes), but
they rarely impair understanding.




Reading comprehension

Writing

* Can read a few pages of a wide
variety of texts about familiar
topics (tables, calendars, course
programmes, cookery books), fol-
lowing the main points, key words
and important details even without
preparation.

* Can follow the main points,
key words and important details
of a few pages of text dealing with

a familiar topic.

* Understanding of text details and
topics not dealing with everyday
experience may be lacking,

* Can write an intelligible text
about familiar, factual or imaginary
topics of personal interest, also
conveying some detailed everyday
information.

* Can write a clearly formulated
cohesive text by connecting isolated
phrases to create longer sequences
(letters, descriptions, stories, tel-
ephone messages). Can effectively
communicate familiar information
in the most common forms of writ-
ten communication.

¢ Has sufficient command of
vocabulary and structures to for-
mulate most texts used in familiar
situations, even if interference and
evident circurnlocutions occut.

* Routine language material and
basic structures are by now relatively
accurate, but some more demand-
ing structures and phrases still cause
problems.
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Proficiency level Bl  Dedling with everyday life

Listening comprehension

Speaking

Fluent

e Can understand clear factual

basic profi- information related to familiar

ciency

and fairly general topics in fairly
demanding contexts (indirect
enquities, job-related discussions,
predictable telephone messages).
® Can understand the main
points and the most important
details of more extended formal
and informal discussions con-
ducted around him/her.

* Understanding requires standard
language or a relatively familiar
accent and occasional repetition
and reformulation. Fast discussions
between native speakers and unfa-
miliar details in unknown topics

cause problems.

* Can speak about common concrete
topics, using descriptions, specifica-
tons and comparisons, and can also
explain other topics, such as films,
books or music. Can communicate
with confidence in the majority of
common situations. Linguistic expres-
sion may not always be very accurate.

* Can express him/hetself with rela-
tive ease. Even if pauses and breaks
occur, speech continues and the mes-
sage is conveyed,

* Pronunciation is very intelligible,
even if stress and intonation do not
quite match the target language.

* Can use a relatively broad vocabu-
lary and common idioms. Can also
use various structures and even com-
plex sentences.

¢ Grammatical errors occur to some
extent, but they rarely impair even
more extended communication.




Reading comprehension

Writing

* Can read a few paragraphs of
text about many different topics
(newspaper articles, brochures, user
instructions, simple literature) and
can also handle texts requiring some
inference in practical simations of
personal relevance.

® Can locate and combine informa-
tion from several texts consisting of
a few pages in order to complete a
specific task.

= Some details and nuances may
remain unclear in longer texts.

* Can write personal and even more
public messages, describing news
and expressing his/her thoughts
about familiar abstract and cultural
topics, such as music ot films.

* Can write a few paragraphs of
structured text (lecture notes, brief
summaries and accounts based on

a clear discussion ot presentation).
Can provide some supporting detail
to the main ideas and keep the
reader in mind,

* Commands vocabulary and struc-
tures required for a relatively wide
range of writing. Can express co-
ordination and subordination.

* Can write intelligible and rela-
tively accurate language, even if
errors occur in demanding situa-
tions, text organisation and style
and even if the influence of the
mother tongue or another language
is noticeable.
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Proficiancy level B2

Managing regular interaciion with native speakers

Listening comprehension

Speaking

First stage
of inde-
pendent
proficiency

¢ Can understand the main ideas
of propositionally and linguisti-
cally complex speech dealing with
cancrete or abstract topics. Can
follow detailed natration of general
interest (news, interviews, films,
lectures).

« Can understand the main points
of an input, the speaker’s inten-
tion, attitudes, level of formality
and style. Can follow extended
speech and complex lines of argu-
ment provided that the direction
of the speaking is indicated by
explicit markers (connectors,
thythm). Can summarise or
express key points and important
details of what he/she has heard.

* Can catch much of what is said
around him/her, but may find

it difficult to follow discussions
between several native speakers if
they do not make any allowances.

* Can give clear, accurate descrip-
tions of a variety of topics within
his/her sphere of experience, talk
about impressions and highlight the
petsonal significance of events and
experiences. Can play an active role
in the majority of practical and social
situations and in fairly formal discus-
sions. Can interact regularly with
native speakers without unincen-
tionally amusing or irritating them.
Linguistic expression is not always
completely elegant.

* Can produce stretches of speech
with a fairly even tempo and few
longer pauses.

¢ Pronunciation and intonation are
clear and natural,

* Can diversely use language struc-
tures and relatively broad vocabulary,
including idiomatic and abstract
repertoire. Shows an increasing ability
to react appropriately to the formal
requirements of the situation.

* Grammatical control is fairly good

and occasional errors do not usually
impair understanding.




Reading comprehension

Writing

* Can read a few pages of text inde-
pendently (newspaper articles, short
stories, popular fiction and non-fic-
tion, reports and detailed instruc-
tions) about his/her own field or
general topics. Texts may deal with
abstract, conceptual or vocational
subjects and contain facts, attitudes
and opinions.

¢ Can identify the meaning of a
text and its writer and locate several
different details in a long text. Can
quickly identify the content of text
and the relevance of new informa-
tion to decide whether closer study
is worthwhile.

= Difficuldes only occur with idioms
and cultural allusions in longer texts.

* Can write clear and detailed texts
about a variety of areas of personal
interest and about familiar abstract
topics, and routine factual messages
and mote formal social messages
(reviews, business letters, instruc-
tions, applications, summaries).

* Can express information and views
effectively in writing and comment
on those of others. Can combine or
summarise information from differ-
ent sources in his/her own texts,

* Can use broad vocabulary and
demanding sentence structures
together with linguistic means to pro-
duce a clear, cohesive text. Flexibility
of nuance and style is limited and
there may be some jumps from one

idea to another in a long contribution.

* Has 2 fairly good command of
orthography, grammar and punc-
tuation and errors do not lead to
misunderstandings. Contributions
may reveal mother tongue influ-
ences. Demanding structures and
flexibility of expression and seyle
cause problems,
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Proficiency level B2  Managing regular inferaction with native speakers

Listening comprehension Speaking

B2.2 | Functional * Can understand live or recorded, * Can give a prepared presentation
independ-  clearly structured standard dialect ~ on quite a variety of general topics.
ent profi-  in all situations in social, academic Can sustain effective social interaction
ciency and vocational life (including with native speakers. Can discuss and

formal discussions and animated ~ negotiate on a variety of topics, present

conversations between native and comment on demanding lines of
speakers), thought, relating his/her contribution to
* Can combine complex and those of other speakers. Can Cxpress him/
detailed information from hetse,lfmnﬁquﬁ dm}}' and politcly as
extended discussions ot pres- roquired by the situation. Delivery oy
be formulaic and the speaker sometimes

entations in order to complete 3 !
demanding tasks. Can infer resorts to circurnlocutions.

implicit attitudes and sociocultural * Can communicate spontaneously,
implications and critically assess  often showing quite remarkable flu-

what he/she has heard. ency and ease irrespective of occa-

« Can understand unfamiliar sional hesitation,

speakers and language forms. Con- ° Pronunciation and intonation are

siderable background noise, lin- very clear and natural.

guistic humour and low-frequency = Can use a wide variety of linguistic

idioms and cultural allusions may  means to express concrete and abstract,

still cause difficulties. familiar and unfamiliar topics clearly,
confidently and with a level of formal-
ity appropriate to the situation. Lin-
guistic reasons rarely limit expression.
« Grammatical control is good. Can
often correct hisfher own mistakes
and does not make errors leading to
misunderstanding.
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Reading comprehension Writing

* Can read independently several ¢ Can write clear, detailed, formal
pages of complex text written fora  and informal texts about complex
variety of purposes (daily newspa-  real or imaginary events and experi-
pets, short stoties, novels). Some ences, mostly for familiar and some-
of these may be unfamiliar or only  times unfamiliar readers. Can write
partially familiar, but deal with areas an essay, a formal or informal report,
of personal relevance, take notes for future reference and

o Can identify the writer’s attitudes Produce summarics.

and the function of the text. Can * Can write a clear and well-struc-
locate and combine several abstract  tured text, express his/her point of
details in complex texts. Can under- view, develop arguments systemati-
stand enough to summarise or para- cally, analyse, reflect on and summa-
phrase the main points. rize information and thoughts.

* Difficulties only occur with low- ¢ The linguistic range of expression
frequency idioms and culwural allu-  does not noticeably restrict writing.

sions in longer texts. » Has a good command of gram-

mar, vocabulary and text organi-
sation. May make mistakes in
low-frequency structures and idi-
omatic expressions and style.
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Proficiency level C1

Managing in a variety of demanding language use situations

Listening comprehension

Speaking

First stage
of fluent
proficiency

* Can understand with relative
ease even longer stretches of speech
or presentations dealing with a
variety of familiar and general
topics (films, lectures, discussions,
debates), even when speech is not
clearly structured and when it
involves idiomatic expressions and
register shifts.

® Can understand a very wide
vatiety of recordings in detail,
recognising intentions of and rela-
tionships between speakers.

¢ Unfamiliar accents or very non-

standard dialects cause difficulties.

¢ Can hold a relatively long, prepared
and even formal presentation. Can
play an active role in complex situa-
tions involving abstract and detailed
topics and lead routine meetings and
small groups. Can use language for a
wide range of social interaction. Vari-
ations between different registers and
language forms cause difficulties.

¢ Can communicate fluently, sponta-
neously and almost effortlessly.

* Can vary intonation and place
sentence stress correctly in order to
express even the most subtle shades of
meaning.

» Has a very wide vocabulary and
language structures, which very

rarely restrict expression. Can express
him/herself confidently, clearly and
politely as required by the situation.

* Grammatical conttol is good. Occa-
sional mistakes do not impair under-
standing and the speaker can correct
these him/herself.




Reading comprehension

Writing

* Can understand lengthy and
complex texts from a variety of fields
in detail,

* Can adapt his’her style of read-
ing as appropriate. Can read criti-
cally, assessing stylistic nuances, and
identify the writer's articudes and
implicit meanings in the text. Can
locate and combine several abstract
details in complex texts, summarise
these and draw demanding conclu-
sions from these,

¢ The most demanding details
and idiomatic passages may require
rereading or use of reference mate-

rial.

* Can write clear, well-structured
texts about complex subjects and
express him/hetself precisely, tal-
ing the recipient into account. Can
write about factual and fictional
subjects in an assured, personal style,
using language fexibly and diversely.
Can write clear and extensive reports
even on demanding topics.

* Shows command of a wide range
of organisational means and cohe-
sive devices.

* Has a very wide linguistic range. Has
a good command of idiomatic expres-
sions and common colloquialisms,

* Has an extremely good command
of grammar, vocabulary and text
otganisation. May make occasional
mistakes in idiomatic expressions
and stylistic aspects.
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UNOFFICIAL TRANSLATION
Decres valid only in Finnish and Swedish

APPENDIX 3

Government Decree on the General National Objectives and Distribution
of lesson hours in Basic Education Referred to in the Basic Education Act

N:o 1435
Government Decree

on the General National Objectives and Distribution of lesson hours in Basic
Education Referred to in the Basic Education Act
Given on the 20th of November 2001

By decision of the Government, made on the submission of the Ministry of Education,
the following is decreed by virtue of section 14(1) of the Basic Education Act (628/1998),

adopted on 21 August 1998:

Chapter 1
General Provisions

Section 1

Scope

(1) This Decree provides for general
national objectives to be set for pre-primary
education, basic education, voluntary addi-
tional basic education and preparatory educa-
tion for immigrants and for the allocation of
time in basic education to the teaching of
different subjects and subject groups and to
guidance and counsclling (distribution of
lesson hours) referred to in the Basic Educa-
tion Act (628/1998).

Chapter 2
National educational objectives

Section 2

Growth as a human being and
a member of society

(1) The objective of teaching and educa-
tion is to support the growth of pupils into
balanced individuals with healthy self-esteem
and into membersofsocietywho appraise their
environment ctitically. The basis is respect for

life, nature and human rights and apprecia-
tion of one’s own learning and work and the
learning and work of others. The objective
is to foster physical, psychological and social
health and well-being and to educate the
pupils in good manners.

(2) The pupils shall be educated to be
responsible and cooperative persons who by
their action strive to promote tolerance and
trust among human groups, peoples and
cultures. The instruction shall also support
pupils’ growth into active members of society
and furnish them with knowledge and skills for
functioning in a democraric, egalitarian society
and promoting sustainable development.

Section 3

Necessary knowledge and skills

(1) The instruction must give the pupils
agrounding for a broad general education and
ingredients and stimuli for broadening and
decpening their world-views. This requires
knowledge of human feelings and needs,
religions and different views of life, history,
culeure and literature, nature and health, and
economics and technology. The instruction
must offer aesthetic experiences in different
aspects of culture and opportunities to develop
manual skills, creativity and sport skills.



(2) The instruction shall support the devel-
opment of the pupils’ cognitive and communica-
tion skills. The aim isa versatile command of the
mother tongue and an ability to interact in the
second national language and other languages.
Theaim isthat the pupils learn the fundamentals
of mathematical thinking and the application of
mathematics, and have a command of informa-
tion and communications technology.

(3) In addition, instruction to be given by
the medium ofalanguageotherthan themother
tongue shall give the pupils special knowledge,
skills and capabilities relating to the language
of instruction and relevant culture. Instruction
based on a special pedagogical or philosophical
system determined in the authorization to
provide education shall also provide the pupils
with knowledge, skills and capabilities based on
the special world-view or pedagogical system
underpinning the instruction.

Section 4

Lifelong learning and promotion of

educational equality

(1) Instruction and education must be
provided in cooperation with homes and
parents and guardians, so that each pupil receives
instruction, guidance and support according to
his or her own needs and developmental level.
The instruction shall give special consideration
to the different needs of boys and girls and to
differences in growth and development. Pupil
welfare services must promote the pupil’s health
and social well-being and thereby ensure prereq-
uisites for good growth and learning.

(2) The learning environment must give
the pupil opportunities for growth and learning
asan individual and as a group member. Special
attention must be devoted to the early identifi-
cation and overcoming of learning difficulties,
to the prevention of social exclusion and to the
learning of social skills.
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(3) The pupils shall be guided and encour-
aged in independent, critical acquisition of
knowledge and in diverse cooperation skills.
The development of learning skills shall aim at
providing capabilities and engendering desire
for further studies and for learning throughout
life. The aim is that the pupil develops a posi-
tive self-image. The pupils shall be assisted in
analysing and utilizing what they learn.

Section 5

Special objectives for instruction provided o
pupils other than in compulsory school age

(1) The special objective of pre-primary
education is to promote the child’s develop-
mental and learning prerequisites in coopera-
tion with homes and parents and guardians
and to reinforce the child’s social skills and
healthy sense of self-esteem through play and
positive learning experiences.

{2) The special objective of voluntary
additional basic education is to develop the
young persons prerequisites for a career
choice and for further studies and to promote
life management skills.

(3) The special objective of adult basic
education is to offer, with due consideration to
thestudent’slifeexperience, conditionsand age,
an opportunity to attain knowledge and skills
included in the basic education curriculum and
to gain qualifications for further studies.

(4) The objective of instruction provided
to immigrants preparatory to basic education
is to give the pupil necessary proficiency in
Finnish or Swedish and other necessary knowl-
edge and skills for transferring to pre-primary
or basic education and to promote the pupils
balanced development and integration into
Finnish society. Another aim of the instruction
is tosupportand promote the pupils’ command
of their own respective native languages and
knowledge of their own cultures.

APPENDIX

297



298

Chapter 3

Distribution of lesson hours in basic education

Section 6

Distribution of lesson hours in basic education provided to pupils in compulsory school age
(1) The time to be devoted to basic education shall be divided into instruction in different
subjects and subject groups formed thereof, and educational and vocational guidance, as follows:

Subject group, Minimum weekly lessons per year  from Minimum
subject the date of commencement o ction or the  total weekly
preceding point of lesson-hour determination  lessons
Grades per year
1 2 3 45 6 7 8 9
Mother tongue and literature 14 14 14 42
Language starting duting
rades 1-6 (A-language) - - 8 8 16
Language starting during
grades 7-9 (B-language - - - - - - 6 G
Mathematics 12 14 32
Environmental and
natural studies 9 31
Environmental studies
Biology and geography 3 7
Physics and chemistry 2 7
Health education ? 3
Religion or ethics 6 5 11
History and social studies - - - - 3 7 10
Arts, crafts, and
physical educadon 26 30 56
Music 4 3
Visual arts 4 4
Crafts 4 7
Physical education 8 10
Home economics - - - - - - 3 3
Educational and
vocational guidance - - - e e 2 2
Optional subjects 15
Voluntary A-language - - 6 6> 12

1} One weekly lesson per year = 38 lessans

2) Health educarion is raught in integrated fashion in grades 1-6 and in three weekly lessons per year in grades 7-9.
3) Depending on the language, the pupil may study the aptional A-language in grades 7-9 as either an optional

subject or a core subject being taught in place of the 2

~ The subject is not taught in the year-class in question unless otherwise specified in the local curriculum.

2) Specialization or applied syllabi in
the subjects referred to in subsection 1,
modules composed of multiple subjects,
foreign languages and subjects related to

information technology may be taught
as optional subjects. The names of the
optional subjects are specified in the local
cutriculum.



Section 7

Distribution of lesson howrs for basic education provided to students other than
those in compulsory school age
(1) The time to be devoted for basic education shall be divided into instruction in different
subjects and subject groups formed thereof, as follows:

Subject group,
Subject
Mother tongue and literature 4

Languages 14

Second national language
and foreign languages
Mathematics
Religion or ethics 1
Social and natural-
science subjects
History and social studies
Physics
Chemistry
Biology
Geography

Minimum
compulsory courses

Minimum number of
courses offered as optional
1
6

b =

12

Other subject areas or subjects adaptable to basic education

Minimum total

(2) The student must choose at least
four of the subjects belonging to the group of
social and natural science subjects prescribed
in subsection 1.

(3) The student must study at least one
language in accordance with the A-language
syllabus and at least one language in accord-
ancewith the B-language syllabus. Thestudent
must have the possibility to study one or more
foreign languages as an optional subject.

(4) Instruction provided in a prison may
diverge from subsection 1 as specified in the
local curriculum.

Section 8

Special provisions in respect of language instruction

(1) If the instruction is given entirely or in
part by the medium of a language other than the
school’s of instructien, the number of
lessons devoted to the A-language and to mother
tongue and literature may, notwithstanding
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Section 6 or 7, be divided between the mother
tongue and literature determined by the school’s
language of instruction and the language used
in instruction at the discretion of the education
provider. The lessons must be quantified so as to
enable the teaching of the mother tongue and
literature determined by the schools language
of instruction to achieve the objectives set for
mother tongue and literature during basic educa-
tion. However, in the course of basic education,
the number of lessons in the mother tongue and
literature determined by the schools language
of instruction must amount to at least half of
the number of lesson hours and courses speci-
fied for mother tongue and literature and the
A- in Section 6 or 7.

(2) Instead of the mother tongue and liter-
ature determined by the school’s language of
instruction, immigrants may be taught Finnish
or Swedish, eitherin full or in part, according to

a special syllabus geared to immigrants.
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(3) If a pupil whose native language
is Sdmi, Romany or a foreign-language is
taught his or her own native language as the
mother tongue in accordance with Section 12
of the Basic Education Act, the number of
lessons devoted to the pupil's mother tongue
and literature and other languages may be
allocated, notwithstanding Section 6 or 7, to
languages instruction at the discretion of the
education provider, A pupil referred to in this
subsection shall be taught Finnish or Swedish
in accordance with a special syllabus instead of
the second national language syllabus.

{4) Aschool which has pupilsliving in the
S4mi home area shall offer S4mi as an optional
subject. In a school where Sdmi- or Romany-
speaking pupils or pupils speaking a foreign

€ are taught their own native language
as rﬁzatﬁer tongl.lge},l Swedish or Finnish shgallllalgae
an optional subject.

(5) Instruction in Finnish sign language
shall be provided in lessons reserved for the
mother tongue and literature and for other

languages.
Section 9

Special provisions concerning special
needs education

(1) Notwithstanding Section 6 or 7
above, the instruction of a pupil admitted
and transferred to special needs education
under Section 17(2) of the Basic Education
Act may be provided, under Section 18 of
the Basic Education Act, in accordance with
the individual educational plan prepared
for the pupil, if justified in terms of their
learning abilities.

{2) The instruction of pupils within
prolonged compulsory education referred
to in Section 25(2) of the Basic Educa-
tion Act may, if needed, be arranged so
that neither the second national language
nor a foreign language is taught as a core
subject. In the instruction of pupils within
prolonged compulsory education, subjects
may be combined into study modules and
divided into smaller entities as specified in
the local curriculum.

(3) The instruction of pupils with the
most severe developmental disabilities may be
provided as activity areas, instead of a divi-
sion into subjects, as specified in the local
curriculum,

Section 10

Special provisions concerning an
education provider that has been assigned
a special educational mission
(1) Instruction given by an education
provider that has been assigned a special
educational mission under Section 7(3) of the
Basic Education Act may deviate from Section
6 or 7 above, as specified in the authorization

to provide education.

Section 11

Miscellaneous provisions

(1) The national core curriculutn shall
specify the knowledge and skills which the
pupil must attain in order to accomplish the
basic education syllabus.

Chapter 4
Transitional provisions and
entry into force

Section 12

Entry into force

(1) This Decree shall enter into force on
1 August 2002.

(2) This Decree shall repeal the Govern-
ment resolution of 23 September 1993
(834/1993) concerning the distribution of
lesson hours in comprehensive school, and
Section 1 and Section 3(4) of the Ministry
of Education Resolution 26 September 1994
(873/1994) concerning the distribution of
lesson hours in general upper secondary
schools for adults, the former with its subse-
quent amendments and Section 3(4) of the
latter as it stands in Resolution 1203/1998.



(3) Measures required for the implemen-
tation of this Decree may be taken prior to its
entry into force.

Section 13

Transitional provisions
(1) Alocal curriculum prepared according
to the Resolutions referred to in Section
12(2) above may be applied until the

Helsinki, the 20th of December 2001

Finnish National Board of Education issues
the national core curriculum conforming
to this Decree and decides on the adoption
of local curricula prepared in accordance
with that core curriculum. The Finnish
Naticnal Board of Education must issue the
national core curriculum so as to enable local
curricula conforming to this Decree to be
adopted no later than 1 August 2006 in the
last year-classes.

Minister of Education and Sience Maija Rask

National Core Curriculum for Basic Education 2004
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APPENDIX 4

new distribution of lesson hours in basic education

The instruction of subjects in basic education is grouped into sections as indicated
by the vertical lines, In each section the minimum amount of instruction is marked
numerically in terms of weekly lessons per year (a weekly lesson per year indicates

38 lessons).

Mother tongue and literature 42
Adonguoge 000 | seeeeeaes | 8 16
Blanguage @ | comeeeeeee é é
Mathematics 6 | 12 | 14 32
Environmental studies Environmental and netural shudies

Biology and geography 9 7

Physics and chemisiry 2 7 31
Health education 3

Religion or ethics 6 | 5 1
History and social studies | ------oooomoiooioo 3 | 7 10
Music Arts, crofts, and physical ~ 4- 3-

Visual arts education 26 4 30

Crafts 4 7 56
Physical education 8- 10-

Home economics | seeeememeeiaimmeeeciiciaaaas 3

Educational and vocafional guidancg = -«-«-vaememeaaaa e e 2 2
Optional subjects (13 13
The pupil’s minimum amount

of lessons 19 19 23 23 24 24 30 30 30| 222
Voluntory Adanguage | c-eeeeeea-s i6) (6) (12)

[} = Istaught as an opficndl object

== = The subjact is not taucht at this grade unless the cumiculum states atheryise




APPENDIX 5

Recommendation of the Finnish National Board of Education
for the Core Curriculum for instruction in the native languages
of immigrant pupils

GRADES 1-9

Instruction in the native languages of immigrants supplements basic education. It is
not instruction in accordance with Section 12 of the Basic Education Act; it is instead
provided with the aid of a separate government subsidy. The native-language instruction
supports the development of the pupils’ thinking and language usage skills, self-expression
and communication, the formation of their social relationships and conception of the
world, and their integrated personality growth. Together with instruction in Finnish or
Swedish as a second language, instruction in the pupil’s own language strengthens his or
her identity and creates a foundation for multiculturalism and functional bilingualism.
The task of the native-language instruction is to get the pupils to take an interest in
their own languages; to use and develop their skills in their respective languages after basic
education, too; and to appreciate their own backgrounds and culture. The instruction
advances the pupil’s opportunities for studying all of the basic education subjects fully.
The starting points for preparing plans for instruction in the different mother tongues
are the distinctive quality of the language concerned, its structure, the state of develop-
ment of its written form, and the cultural setting as a whole. In native-language lessons,
the pupil is to have an opportunity to become acquainted with different areas of culture,
according to the characteristic features of each cultural and language group. In establishing
objectives, consideration is given to the pupil’s age, prior instruction, and study habits,
as well as the support offered by the home and the rest of the environment to the pupil’s
language development. The instruction proceeds from the pupil’s linguistic capabilities
and cultural experiences. The instruction utilizes the peer group, and the pupil is offered as
many opportunities as possible to listen to and speak his or her native language at school.
Cooperation between home and school supports purposeful native-language instruction.
In the core contents of the native-language instruction, contents corresponding to the
syllabus for Finnish as the mother tongue are utilized as possibilities allow. In addition, the
instruction reinforces the learning of the vocabularies and concepts of other subjects. Content
areas are emphasized 5o as to correspond to the number of lesson hours available and the size of
the instruction group, and the pupils’ linguistic capabilities and age distribution.
The breadth of the instruction is decided upon in the instructional plan. The objec-
tives are to be in proportion with the breadth of the instruction. The following cote
curriculum has been drafted for two weekly lessons per year of native-language instruction.

APPENDIX
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OBJECTIVES

In the course of basic education The pupils will

* learn to use communication skills characteristic of their own respective languages and
cultures, and the key social rules of those languages

* learn to use their own respective languages boldly and naturally in various language-
usage situations at school and elsewhere

* command a basic reading skill and deepen that skill so as to read with comprehension

* learn to evaluate and process what they see, hear, expetience, and read

* get to know their respective languages’ writing direction; they will strengthen their grasp
of letter forms, spelling rules, and written language structures

* expand and diversify their vocabularies

* develop their linguistic awareness

* come to understand the importance of bilingualism to their development as individuals

* get to know their cultures and develop their abilities in comparing analogous
phenomena in different cultures with one another.

CORE CONTENTS

Interaction skills

* practising everyday spoken language; phrases; asking for and giving directions in
various interactive and business-transactien situations at school and elsewhere

* guided discussions in different types of groups: relating one’s experiences, thoughts
and feelings; posing questions; taking turns to speak; justifying one’s opinions;
listening to others

* planning and practising small-scale presentations

* planning messages for various recipients

Reading and writing

The contents of the syllabus for Finnish as the mother tongue are adapted to the core

contents so that the special features of the language and culture in question are taken into

consideration. When the primary empbhasis of literatute in the pupil’s language is on the oral

storytelling tradition, the pupils become accustomed to expressing the thoughts and feelings

that the story they have heard brings up, and to evaluating its meaning for themselves.

Language, literature, and other culture

The contents of the syllabus for Finnish as the mother tongue are adapted to the core
contents so that the special features of the cultural and language group in question are
taken into consideration. The pupils become acquainted with texts typical of their respec-
tive cultural and language groups, and as the studies progress they use those texts as a basis
for their own presentations and written or spoken output.



PUPIL ASSESSMENT

Assessment must guide and encourage the pupil and improve his or her self-assessment.
The instructional plan determines whether grading or a verbal method is used in the
assessment,

Certificates

At the end of the school year, the pupil is given a separate certificate for participation

in native-language instruction for immigrants. The language taught, the breadth of the
instruction, and the verbal assessment or grade are entered on the certificate in a manner
determined by the education provider. Otherwise, the stipulations of Section 8.3 of this
national core curticulum are to be observed in respect of the information to be entered on
the certificate. A separate certificate regarding final assessment is also issued. Final assess-
ment is based on the description of good performance.

DESCRIPTION OF GOOD PERFORMANCE AT THE END OF BASIC EDUCATION

In using the description of good performance, allowance must be made for the fact that
the pupils’ skills in their respective native languages vary greatly according to how much
time they have spent in the native-language environment, and how much instruction
they have received in that language. In addition, attention is to be given to the fact that
different languages have many special features with various influences, of varying extent,
on skills development. These features include, for example, the writing system, learning
which may take several years with some languages; differences between spoken and literary
language; the literary language’s situation generally; and the language's variants.

This description of good performance has been drafted as 2 common foundation
for the instructional plans prepared for the different languages by the schools and local
authorities, In those plans, the attributes of each language are to be taken into account.

Speaking and listening

The pupils will

* be able to express themselves fluently and comprehensibly in everyday
communication situations

* know how to relate, for example, stories they have heard, progressing logically and
using their own words

* be able to follow a conversation and know how to listen to others and take part in
a conversation

* know the main social rules of speech in their respective languages - such as conventions
of conversation between young people and adules, and techniques of linguistic courtesy.

APPENDIX

Reading and literature

The pupils will

* have achieved a basic reading proficiency that is fluent given the attributes of their own
respective languages
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* know how to make observations about a narrative’s plot, characters, description of
setting, language, and main ideas

* read and undetstand different types of factual texts, such as textbook and newspaper
texts, and know how to summarize the main elements of the content

* take an interest in reading; they will also read outside of lessons, if literature is available

* know how to obtain and use information sources in their own respective languages
— books (dictionaries) and data networks, for example.

Witing

The pupils will

* master the basic rules of spelling adequately, given the attributes of their own
respective languages

* write comprehensibly about familiar subjects

* demonstrate, in their compositions, that they have mastered the structures of the
written language

* know how to prepare various texts, such as letters, opinion texts, and narratives,
observing the communication traditions of their respective cultures.

Knowledge of language

The pupils will

* know the main structures and attributes of their respective native languages

* be able to compare the features of their own languages to those of Finnish or Swedish

* know how to distinguish literary and spoken language from each other

* know their languages’ histories and relationships to other languages

* take an interest in their respective native languages and linguistic backgrounds and
strive to improve their proficiency in those languages.

Cultural knowledge and language identity

The pupils will

* know the ways and traditions of their own cultural communities and be able to
compare them to the ways of other cultures

* know the basic things about their respective peoples histories and areas of habitation

* know, as possibilities allow, their respective cultural communities’ literary and other
artistic works, main writers, and spoken traditions of stories and knowledge

* understand the importance of one’s native language in the development of identity and
appreciate their native languages and cultures, and other languages and cultures.
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NATIONAL CORE CURRICULUM FOR INSTRUCTION PREPARATORY
TO BASIC EDUCATION

1. Starting points for, and scope of, instruction preparatory to
basic education

Instruction preparatory to basic education may be provided for immigrants in conjunc-
tion with basic education. Instruction preparatory to basic education is intended for every
pupil with an immigrant background who still lacks Finnish- or Swedish-language skills
sufficient for studying in a basic education group. At least 450 hours of such instruction
are given to children aged 6 to 10, and at least 500 hours to children older than 10. The
education provider decides about the formation of groups for instruction preparatory to
basic education. No distribution of lesson hours or national syllabus has been specified for
the instruction.

2. Objectives and core contents of instruction preparatory to
basic education

2.1 General objectives

The objective of the preparatory instruction is to promote the balanced development and
integration into Finnish society of the pupil taking part in the instruction, and to foster the
abilities necessary for transferring into basic education. Together with instruction in Finnish
or Swedish as a second language, instruction in the pupil’s native language strengthens his or
her multicultural identity and creates a foundation for functional bilingualism.

In the preparatory instruction, the pupil receives instruction in basic education
subjects in a manner specified more precisely in his ot her study programme. As applicable,
instruction in the subjects adheres to the national cote curticulum for basic education.

The instruction must make allowances for the fact that the learners differ in terms
of age, readiness for studies, and learning background. The teacher is to differentiate
the instruction in accordance with the pupils’ age and stage of development. Instruction
provided in the pupil’s own mother tongue furthers the assimilation of subject contents,

In the course of the preparatory instruction, the pupil is integrated into basic educa-
tion groups — primarily into Fionish- or Swedish-language studies corresponding to the
pupil’s age level — and in accordance with his or her study programme. The educational
integration promotes social integration, the development of social language skills, and the
assimilation of subject content.

2.2 llliterate immigrant young people

Objectives for the education of immigrant young people who have had little or no schooling
are to be established so that the pupil receives instruction that proceeds from his or her level.
The instruction emphasizes learning to read and write, and basic matters that aid in coping
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with day-to-day situations, social integration, and development of identity as a pupil.
Sufficient time must be reserved for assimilation and strengthening of reading and writing
skills before the young person commences actual studies in the different subjects fully.
As the pupil’s study skills and motivation grow, the level of standards is raised
accordingly.

2.3 Objectives and core contents of language instruction

FINNISH OR SWEDISH AS A SECOND LANGUAGE

The objective of Finnish or Swedish as a second language is to give the pupils the abili-
ties they need in Finnish or Swedish, in order to be able to transfer into basic education.
As applicable, instruction adheres to the core curriculum for Finnish or Swedish in basic
education. With all pupils, the preparatory instruction emphasizes the study of Finnish
or Swedish as a second language. The instruction takes account of the contents of other
subjects.

PUPIL'S NATIVE LANGUAGE

The objective of instruction in the pupil’s native language is to support and foster a
command of that language, a knowledge of his or her cultural background, and the
development of a cultural identity. As applicable, the instruction adheres to the Finnish
National Board of Education’s recommendation for the core curriculum for instruction
in the native languages of immigrant pupils (Appendix 4). Instruction in the pupil’s own
native language is provided as possibilities allow.

OTHER LANGUAGES

Whether the pupil’s study programme may include the study of foreign languages during
the preparatory instruction depends on his or her linguistic capabilities and the progress of
his or her studies in Finnish or Swedish as a second language.

2.4 Objectives and core contents of instruction in other subjects

As applicable, instruction in other subjects adheres to the national core curriculum for
basic education.

The starting points for the instruction are the pupil and his or her previous studies
and cultural background. The instruction utilizes the pupils’ knowledge of nature, ways of
life, history, society, languages, and cultures of their own cultural and language regions.

In planning contents, attention is to be given to each subject’s key concepts, working
approaches and tools. In the preparatory instruction, various study methods are practised.



3. Curriculum for instruction preparatory to basic education

The education provider is responsible for drafting the local curriculum for instruction
preparatory to basic education. The national core curriculum for basic education, the
general national objectives defined in Government Decree 1435/2001, and the objectives
defined in the same decree regarding instruction preparatory to basic education, in
addition to the national core curriculum for instruction preparatory to basic education,
form the starting point for drafting the local curriculum.

Based on the curriculum for basic education, the local curriculum for instruction

preparatory to basic education is to elucidate -

* the objectives of and arrangements for instruction

* cooperation with homes

* cooperation with other parties

* pupil welfare and organization of related cooperation, particularly in support of
social integration

* guidance and counselling activity as an aid to study

* instruction of pupils needing special support

e pupil assessment, certificates, and reports.

4, Drafting the pupil’s study programme
No national syllabus exists for instruction preparatory to basic education; instead, a
personal study programme is prepared for each pupil. The programme specifies -
* the pupil’s starting level
» the pupil’s personal learning objectives, which are reviewed at regular intervals
* the subjects to be studied, their numbers of lesson houts, and the content of instruction
e the pupil’s studies in his or her own group, and integration into basic education groups
* provision of personal guidance and counselling and other possibly needed support measures.
The study programme may be drafted as part of the pupil’s social integration plan.

5. General support for studies
Cooperdtion between school and home

In the cooperation between school and home, attention is given to the family’s cultural back-
ground and experiences with the school system in the countty of departure. The parents or
guardians are introduced to the process of education and growing up in Finnish society, the
Finnish school system, the curriculum, pupil assessment, teaching methods, and the pupil’s
study programme. The education provider is to create the prerequisites for home-school
cooperation, the basis for which must be the different parties’ mutual respect and equality.
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Pupil welfare

Pupil welfare embraces care for the child or young person’s basic learning prerequisites
and physical, psychological, and social well-being. Particular attention is to be devoted to
the early identification of pupils who need special support or pupil welfare, and support
measures are to be initiated in a timely, efficient fashion. The parents or guardians are
given sufficient information about the availability, methods, and practices of the support
functions provided by the Finnish health-care, social welfare, and school systems. In plan-
ning the support, cooperation takes place with those drafting the social integration plan
that may have to be formulated for the pupil or his or her family.

Educational and vocational guidance

‘The curriculum is to specify how guidance and counselling will be implemented. In the
preparatory instruction, guidance and counselling must give special attention to ensuring
that the pupil has a realistic notion of both his or her chances of access to further studies,
and the demands of working life. The counselling is implemented so as to correspond to the
objectives set for counselling functions in the national core curriculum for basic education.

In planning the transferring into basic education, attention must also be paid to trans-
ferring information on pupil’s prerequisites and progress to the next school. The pupil and
his or her parents or guardians are to be given an opportunity to familiarize themselves in
time with the new school and its areas of emphasis.

6. Pupil assessment

Assessment must guide and encourage the pupil and improve his or her self-assessment.
In instruction preparatory to basic education, grading is not used.

All the teachers instructing the pupil carry out the assessment cooperatively.
The curriculum includes specifications regarding assessment of pupils receiving the
preparatory instruction, and the certificates or reports to be given them.

7. Certificates

At the conclusion of instruction preparatory to basic education, the pupil is given a certifi-
cate of attendance. The subjects studied, their breadth, and the content of instruction are
to be marked on the certificate, which may be supplemented by a description of the pupil’s
progress in basic education subjects studied in the course of the preparatory instruction,
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NATIONAL CORE CURRICULUM FOR VOLUNTARY
ADDITIONAL BASIC EDUCATION

1. Starting points for provision of voluntary additional basic
education; scope of instruction

In accordance with the Basic Education Act, young people who have completed the basic
education syllabus may be provided voluntary additional basic education lasting one
school year. A young person who has received a basic education certificate in the same or
preceding year may be accepted for voluntary additional basic education.

In voluntary additional basic education, the student receives at least 1100 hours of
instruction and guidance and counselling, No national syllabus or distribution of lesson
hours has been specified for voluntary additional basic education. The curriculum may
include core subjects belonging to the basic education syllabus, optional basic education
subjects, other subjects and subject modules conforming to the task of basic education,
vocational training studies, and an introduction to working life. The student is to have an
opportunity to improve grades in core subjects of the basic education syllabus — and, as the
instruction offered by the school allows, grades in optional subjects, too.

Voluntary additional basic education may also be provided by activity area in accord-
ance with Section 9 of Government Decree 1435/2001.

Voluntary additional basic education may be provided in connection with other
basic education, in a separate group, in other educational institutions, and as guided study
taking place in organizations, communities, and working situations. The pupils may
complete studies in places other than their own educational institutions, as the educa-
tion provider decides. The student must have the opportunity to get an introduction to
different vocations and working life generally. The education provider and representatives
of the labour market agree on the objectives and contents of on-the-job learning, and on
the division of labour between the school and the labour market.

Voluntary additional basic education is provided so thar it offers the student positive
learning expetiences in various learning environments. The insttuction is to employ a diversity
of methods and working approaches, so as to stimulate and maintain motivation for studying.

The academic progress of a student receiving voluntary additional basic education is
to be monitored regularly. Each student must have a chance to receive personal guidance
and advice in the planning and completion of his or her studies, the choice of further
studies, and career and life planning. The student must also be furnished with the other
necessary student welfare and support services.
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2. Objectives of voluntary additional basic education

The objectives of voluntary additional basic education are to support the student’s growth
and development and prevent social exclusion, thus continuing the task of basic education.

It is the objective that the pupils

* learn independence and responsibility and develop their self-knowledge

learn skills in cooperation and interaction

improve their study skills

develop the ability to make decisions and plan their further studies, careers, and futures

learn to evaluate their own actions and to implement their plans under changing

circumstances

* improve both their prerequisites for admission for further studies, and the foundation of
knowledge and skills that is needed in studying

* learn to obtain the information needed in one’s studies, in society, and the rest of life,
also making good use of information and communication technology

* learn to develop their skills for coping with different types of life situations.
The objective is that each student have both a plan for further studies and the capability
to begin them after completing voluntary additional basic education.

3. Curriculum

The education provider is responsible for drafting the local curriculum for voluntary addi-
tional basic education. The national core curriculum for basic education and the general
national objectives defined in Government Decree 1435/2001, along with the national
core curriculum for voluntary additional basic education, form the starting point for
drafting the local curriculum for voluntary additional basic education.

Founded on the curriculum for basic education, the curriculum for voluntary additional

basic education must state the following:

* the objectives and instructional arrangements

* the grounds for admitting pupils

* possibilities for study in the student’s own school

* possibilities for study in other educational institutions, in working life, and elsewhere
outside the student’s own school

= arrangements for guidance and counselling as a support for studies

* provision of student welfare services

* cooperation between home and school

* cooperation with other educational institutions, various administrative sectors, and
representatives of the labour market

* instruction and support services for pupils needing special support

* student assessment; certificates and reporrs

* ongoing development and evaluation of voluntary additional basic education.



4, The student’s studies

Because no national syllabus exists for voluntary additional basic education, the education

provider and the student, along with his or her parent or other guardian as needed, plan

and agree upon the following for each student:

* the studies to be included in the student’s study programme in his or her own school, at
other educational institutions, in a working situation, and elsewhere

= the number of lesson hours in academic subjects and other studies

* the student’s personal learning objectives

* the provision of guidance and counselling and other support functions that may be
necessary.

A learning plan may be drawn up for the student in which this information is assembled
and particularized.

If an individual educational plan was prepared for the student during his or her basic
education, that plan is to be taken into account in planning the studies.

5. Student assessment

By its nature, assessment is to guide and encourage pupils and develop their capacities for
self-assessment.

In core subjects belonging to the basic education syllabus, assessment is to be based
on the final-assessment criteria defined by the Finnish National Board of Education for
basic education, and on the guidelines for their application. The assessment is to employ
a grading scale conforming to Section 10, paragraph 3 of the Basic Education Decree.

In accordance with Section 17, paragraph 2 of the Basic Education Act, assessment of a
student studying core basic education subjects according to an individualized syllabus is
based on the objectives established in the student’s study programme, and may include
vetbal assessments.

Assessment of optional basic education subjects adheres to what has been decided in the
national core curriculum for basic education regarding final assessment in those subjects.

In other studies that form part of the student’s study programme, assessment is based on
the objectives established in that programme. Either grading or verbal assessment may be used.

The pupils’ readiness to establish personal objectives, examine and direct their own
work, attend to everyday situations, recognize their progress, and plan for the future will in
particular constitute objects of their self-assessment.

National Core Curriculum for Basic Education 2004

NATIONAL CORE CURRICULUM FOR VOLUNTARY

317

ADDITIONAL BASIC EDUCATION



318

6. Certificates and reports

The certificates and reports used in voluntary additional basic education are as follows:
* intermediate and unit reports, whose issuance is decided upon in the curriculum

* the certificate for completion of the additional syllabus

* the certificate for completion of studies forming part of the additional syllabus.

The name of the certificate or report, the student’s name and personal identification
number, the name of the school and education provider, the school year, the date of the
certificate or report’s issuance, and a statement that the document is a certificate (or report)
conforming to the national core curriculum approved by the Finnish National Board of
Education on 16 January 2004 are to be noted in all reports and certificates.

If the student has studied core basic education subjects in accordance with an indi-
vidualized syllabus, the verbal assessment or grade received by the student is to be marked
with an asterisk. Under the certificate or report’s "Additional information” heading, it is to
be noted that the student has studied in accordance with an individualized syllabus.

No assessment of the student’s behaviour is to be noted in a report or certificate.

If some of the studies have taken place in another educational institution, at a work-
place, or at another location comparable to a workplace, a note to that effect is to be made
in the report or certificate.

As needed, the student is to be given an intermediate report for the purpose of
applying for further studies.

6.1 Certificate for completion of the additional syllabus

If the student completes all the studies in his or her study programme acceptably, he or she
receives a certificate for completion of the additional syllabus.

Under the certificate’s “Studies completed during voluntary additional basic educa-
tion” heading, the student’s study programme and the assessment of all the studies
completed during voluntary additional basic education, by subject or subject group,
are noted. The core or optional basic education subjects that the student has completed
acceptably in the course of voluntary additional basic education, but in which the student
has not improved the grade received in his or her basic education certificate, are noted in
the same place.

When needed, a section headed “Improvement of final basic education grades” is
included in the certificate. If the new grade received by the student in voluntary additional
basic education in a core or optional basic education subject is higher than the grade on
the basic education certificate, the new grade is entered under this heading.



6.2. Cerfificate for completion of studies forming part of the additional syllabus
A student who cither completes only part of the studies in his or her study programme

acceptably, or abandons his or her studies, receives a certificate for completion of studies
forming part of the additional syllabus.

The studies acceptably completed by the student are noted in the certificate under the
heading “Studies completed during voluntary additional basic education”. The core and
optional basic education subjects that the student has thus completed successfully, without
however improving on the grades received in his or her basic education certificate, are
noted in the same place.

If the student has improved a grade in some core or optional basic education subject, that
is noted in the certificate under the heading “Improvement of final basic education grades”.

6.3 Attachments to certificates or reporis

On request, the student receives an attachment to the certificate in which his or her
behaviour and work skills in voluntary additional basic education are assessed.

The following may also be attached to a certificate or report:

* key information on the student’s study programme and educational success

* an explanation regarding studies completed at other educational institutions

* an assessment of learning that has occurred at workplaces and a description of the
student’s work tasks

* an explanation regarding the student’s pastimes.
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